What teachers and probation officers identify as the most influential risk factors that lead youth to criminal behavior by Ephriam, Raymond Deion & Castro, Antonio
California State University, San Bernardino 
CSUSB ScholarWorks 
Theses Digitization Project John M. Pfau Library 
2005 
What teachers and probation officers identify as the most 
influential risk factors that lead youth to criminal behavior 
Raymond Deion Ephriam 
Antonio Castro 
Follow this and additional works at: https://scholarworks.lib.csusb.edu/etd-project 
 Part of the Social Work Commons 
Recommended Citation 
Ephriam, Raymond Deion and Castro, Antonio, "What teachers and probation officers identify as the most 
influential risk factors that lead youth to criminal behavior" (2005). Theses Digitization Project. 2957. 
https://scholarworks.lib.csusb.edu/etd-project/2957 
This Project is brought to you for free and open access by the John M. Pfau Library at CSUSB ScholarWorks. It has 
been accepted for inclusion in Theses Digitization Project by an authorized administrator of CSUSB ScholarWorks. 
For more information, please contact scholarworks@csusb.edu. 
WHAT TEACHERS AND PROBATION OFFICERS IDENTIFY AS
THE MOST INFLUENTIAL RISK FACTORS THAT
LEAD YOUTH TO CRIMINAL BEHAVIOR
A Project
Presented to the
Faculty of
California State University,
San Bernardino
s
In Partial Fulfillment
of the Requirements for the Degree
Master of Social Work
by
Raymond Deion Ephriam
Antonio Castro
June 2005
WHAT TEACHERS AND PROBATION OFFICERS IDENTIFY AS
THE MOST INFLUENTIAL RISK FACTORS THAT
LEAD YOUTH TO CRIMINAL
A Project
Presented to the
Faculty of
California State University,
San Bernardino
by
Raymond Deion Ephriam
Antonio Castro
June 2005
Approved by:
Dr. I Janet Chang, Faculty Supervisor
Soclall Work
Dr.fj^net Chang, Proposal Supervisor
Date
Dr. Rosemary McCaslin,' 
M.S.W. Research /Coordinator
ABSTRACT
A plethora of risk factors have been identified in 
previous research as having a significant impact on youth 
criminal behavior. From the perspective of teachers and 
probation officers, this study sought to establish 
critical .risk factors that lead youth to criminal 
behavior, as well as to identify potential differences in 
the perspectives of the two professions. Fifty teachers 
and 45 probation officers participated in this study. The 
results yielded significant differences in the responses 
of teachers and probation officers to factors that lead 
youth to criminal behavior. In regards to critical risk 
factors, teachers and/or probation officers identified six 
factors which include: dropping out of school,
participation in gang activity, the lack o f an adequate
income for basic living, the availability and use of 
drugs, parental involvement in criminal activity, and the 
lack of parental supervision.
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CHAPTER ONE
INTRODUCTION
Problem Statement
Despite national reports indicating an overall 
decrease in the prevalence of criminal behavior among 
youth, rates denoting criminal behavior remain alarmingly 
high. According to the U.S. Census Bureau (2002), the 
total number of juveniles -arrested for violent crimes in
the United States during 1999 was 81,715,000, which was a
decrease from the previous year of 90,201,000. However,
teenagers 12 to 17 and young adults 18 to 25 have
consistently demonstrated the highest rates of violent 
crimes compared to every other age group since 1970
(Sussman, Skara, Weiner, & Dent, 2004). With this in mind,
criminal behavior has increasingly been recognized as a 
major safety and security concern in our communities that 
affects the way we live.
For the purpose of this study, criminal behavior is 
defined as those actions that are not in compliance with
the law, and are socially unacceptable (McWhirter,
McWhirter, McWhirter, & McWhirter, 1998). Criminal
behavior threatens the level of comfort we feel when
walking up to an automatic teller machine, or whether or
1
not we allow our children to play outside the house. It
can affect whether women feel safe being out after dark or 
whether one feels the need to have a gun for protection. 
Whatever the case may be, simply allowing criminal 
behavior to proceed uninterrupted would.be unjust and 
perhaps lead to more and more evils.
Whether the evils may be violence against others, the 
property of others, or whether those evils are against 
one's self in utilizing or trafficking drugs, all these
evils will affect how we go about our daily lives.
Perhaps, it is the growth and development of our children
that we feel most concerned about, but for whatever the
interest is, a better understanding of what influences
criminal behavior is necessary if professionals are ever 
going to bring about' effective interventions among youth.
Policy Context
The present study did not involve any specific 
interaction with a particular agency. Hence, it did not
target any particular policy that has an impact on macro
services for children who commit criminal behavior.
However, social workers working in juvenile detention 
centers, substance abuse agencies, anger management groups
and similar programs 'utilize empirically based findings ini
determining an appropriate method of intervention among
2
youth. Therefore, the results of this project to the 
extent in which the current project is replicated in the 
future will affect not only social work practices, but 
potential policies that affect youth who engage in
criminal behavior.
Purpose of the Study
The purpose of this study was to examine what 
teachers and probation officers identify as the most 
influential risk factors that lead to youth criminal 
behavior in the San Bernardino County. While previous 
research has generalized risk factors that influence
criminal behavior, there seems to be a lack of research on
the beliefs of professionals in general as to the risk
factors among youth that are most influential towards 
criminal behavior. Furthermore, we explored the extent to
which the environment wherein probation officers and 
teachers operate influenced their views of youth and
criminal behavior.
Depending on the environment of the profession, 
beliefs about which risk factors were most influential may
have differed. Accordingly, it was believed that the
dominant beliefs and’ attitudes among teachers and
ii
probation officers would differ. It is perhaps these
3
different attitudes among professionals that leave one
youth more at risk for criminal behavior than another
(Stevens & Griffin,,2001). For an example, if one set of 
professionals blame the individual for his/her lack of 
problem-solving skills, and another set’ of professionals 
blame the environment for the same problem, the treatment 
youth will experience will differ (Gabarino, 1999;
McWhirter et al. , 1998; Reese, Vera, Thompson,' & Reyes,
2001) .
For the purposes of this study, an exploratory survey 
design was employed by using a quantitative
self-administered questionnaire. This is the most
reasonable design given time constraints and the high
demands of teachers and probation officers alike. The
exploratory survey design that was used in this study was 
essentially a measure of the independent variables 
(teachers and probation officers beliefs) after the 
dependent variables had been introduced.
Teachers and probation officers operate in very 
different environments with different goals and objectives
in mind for the populations that they deal with. Thus, the 
two different professions (i.e. teaching and probation), 
represent the single independent variable of this study.
In this research, the dependent variables were the
4
pertinent risk factors to criminal behavior under the 
individual, environmental, and familial categories. These 
variables were measured by asking the different
professionals to rate the extent to-which they believe a 
specific risk factor contributes to youth criminal
behavior.
The findings of this study were important as we hoped
to learn about professionals' perspectives of risk factors 
that are most influential in criminal behavior among youth 
in San Bernardino County. A sample size that included 50 
participants from each of the respective fields helped us
formulate reasonable conclusions as to the risk factors
that are affecting youth in San Bernardino County.
Significance of the Project for Social Work 
This study enhanced a variety of professionals'
understanding and ability to effectively work with youth.
It identified the risk factors that are most influential
in leading youth to criminal behavior. It was our hope to 
bring to the attention of concerned professionals the 
areas that may need further exploration, in regards to
appropriate interventions. Moreover, the results of this
study revealed empirical information that could alter the 
approach a number of professionals use when working with
5
youth. In other words, it could cause one viewing criminal 
behavior from an individualist ideology to a more familial 
or perhaps even an environmental perspective. It could 
cause those who had 'perhaps given up on youth, to embrace 
a new inspiration or understanding in working with them.
Working with youth most certainly has been an ongoing 
challenge for social workers to say the least, but the 
results of this study would benefit most professionals 
working with youth both on a micro and macro level. The 
results from this study can help professionals to 
re-evaluate how they interact with youth. It could 
influence those that have labeled youth as "bad kids" or
youth with behavior problems to change not only the way 
they think of youth,1 but also how they interact with them. 
Being that the ideology of treatment and/or intervention 
among youth that display challenging behaviors depend at 
least to some degree, if not heavily, on the
professionals' perspective about youth, the professionals' 
perspective is essentially important to the type and tone 
of intervention that youth will receive. Thus, it was of
the uttermost importance that this study be conducted to
increase knowledge among not only social workers, but
among all professionals that interact with youth based on 
what they believe and/or understand about behavior among
6
youth. Simply speaking, it is the professionals' view of 
youth that determines how and to what degree professionals 
will work with youth.
Additionally, -both school teachers and probation 
officers will hopefull benefit from the results of this 
study, being that one of these professions work with youth 
the most outside of their home environment. Certainly, the
results would enlighten professionals' understanding of 
how to work more effectively with these individuals. At
the macro level, the findings of this study could work 
with other juvenile justice organizations (Schools, 
Juvenile Hall, and Youth Authority) to provide a 
collaboration of interventions on multiple levels. Perhaps
new policies and procedures could be enacted to mandate 
treatment for juveniles versus the punitive actions of 
locking them up with other harden criminals.
Finally, social workers are change agents that are 
governed by a set of core values (Service, Social Justice, 
Dignity and Worth of' the Person, Importance of Human 
Relationships, Integrity, and Competence). Accordingly, it 
is safe to assume that social workers are passionate about 
improving the lives of others, specific to this study, the 
lives of our youth. While there has been no previous 
research in this area, and further research on a larger
7
scale would be necessary in order to make the findings of 
this project generalizeable to the larger community, this 
project has provided valuable local information that could 
be built upon. Thus, the results of this project serve as 
tools needed to increase knowledge and understanding of 
those working with youth. Moreover, the results of this 
project will hopefully allow social workers to become 
empirically competent in their interventions among youth, 
both in micro and macro practice.
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CHAPTER TWO
LITERATURE REVIEW
Introduction
No single risk factor is responsible for serious 
delinquency and youth criminal behavior. Youth criminal
behavior can be attributed to a multitude of risk factors
in a child's background including deficits in the family, 
school, and neighborhoods. While this study was not 
intended to be an exhaustive analysis of youth risk
factors, of particular interest to this study were some of
the most critical risk factors associated with the
environment, the family, and individual characteristics 
that may influence youth to engage in criminal behavior.
Individual FactorsI
A variety of individual factors have been shown to 
put a child "at risk" of committing crime, both at an 
early age and in adulthood (Reese et al., 2001) . Amongst 
the wide range of factors, some of the individual factors
of particular interest to this study are defined as 
aggressive behavior, poor social skills, self-esteem, 
academic achievement, and behavioral disorders such as 
Attention Deficit-Hyperactivity-Disorder (ADHD) and 
Counduct Disorder. j
9
Aggressive behavior is believed to be one of today's 
most substantial social problems influencing the general 
population (Keltikangas-Jarvinen, 2001). It is also of 
particular interest when dealing with youth because it has 
been shown to be a self-perpetuating behavior that is 
resistant to change. Aggressive behavior is viewed as a
lack of social skills or as a maladaptive way of solving
social problems. According to Keltikangas-Jarvinen (2001), 
studies have shown that aggressive children and
adolescents have numerous deficiencies in social
problem-solving strategies and tend to detect situations 
as hostile. As a result, they consider few facts and
produce few problem-solving solutions.
Ultimately, youth that display aggressive behavior 
may evaluate responses inadequately by viewing aggressive 
responses as favorable, and feeling effective in behaving 
in such a way. However, it should also be noted that the 
larger social context (i.e. community) often plays a 
significant role in Influencing maladaptive behavior such 
as aggression. Hence, the impact on children exposed to 
domestic violence and those who do not have a positive 
emotional relationship with caregivers are at a higher 
risk of engaging in [Violence and criminal activities
10
(Miller-Johnson, Coie, Maumary-Gremaud, Lochman, & Terry,
1999; Reese et al.,i2001).
In a recent longitudinal study that followed its 
participants for 3O'years/ it was demonstrated that
childhood aggression was the most important predictor of
unemployment and criminality in later adulthood
1(Keltigangas-Jarvinen, 2001). Thus, research clearly shows 
a strong link between the age in which aggression becomes 
maladaptive and future social consequences. By using 
self-report measures and data concerning criminal
convictions, Maguiniet al. (as cited in Reese et al.,
i
2001) showed that early involvement in aggressive behavior 
is associated with later involvement in violent behavior. 
Likewise, in a review of empirical studies on the 
development of serious and violent juvenile offenders, it
was found that early aggression and behavior problems are 
predictive of later jaggressive behavior, and that the
i
probability of criminal behavior at older age is greatly
increased (Reese et al., 2001; Huesmann, Eron, & Dubow,
i
2 0 02) . !
Like aggressiveness, youth that have poor social
!
skills are at a higher risk of engaging in criminal
j
behavior. Leiber & Mawhor (1995), refers to the termI
I
social skills as "the abilities necessary for effective
11
interpersonal functioning," relative to the individual's
behavior with others. Effective communication is thus
described as the ability to convey information to others 
about one's needs and intentions, and the ability to
understand the message being sent by other people.
In a study evaluating the use of social skills
training with delinquent youth, Leiber and Mawhorr (1995) 
assessed a Second Chance program in a midwestern county in 
the state of Iowa. Of particular interest to this study
was the extent to which social skills training resulted in 
the reduction of official delinquency. Relative to
criminal behavior, Lieber and Mawhorr were able to show
that the breakdown of social skills among youth can be
used explain maladaptive behavior; that some individuals 
engage in criminal behavior because they lack the
necessary social skills for positive and effective
i
communication and behavior in general. Furthermore,
findings in longitudinal studies show that antisocial
adolescents tend to have been rejected by their peers, and
consequently, rejected children tend to exhibit
inappropriate behavior toward their peers (Leiber &
Mawhorr, 1995) .
Social skills enable youth to develop effective
coping skills to deal with anxiety and stress (McWhirter
12
et al., 1998). By having strong social skills, youngsters 
are able to develop trusting relationships with their 
peers that foster communication that gives them a source 
for coping with emotional issues. Unfortunately, the youth 
that do not exhibit appropriate interpersonal functioning 
ability, also have a deficit in their ability to cope 
effectively. In fact, some of our youth that cope poorly
with stress use evasive strategies such as compulsive
acting out, withdrawal, and denial that make them more 
likely to engage in criminal behavior (McWhirter et al.,
I
1998) .
The ability to communicate.effectively and form 
positive relations with others significantly influences 
one's self esteem. According to McWhirter et al. (1998),
low self-esteem is also a strong determinant of at-risk
behavior. As children grow older, their self-concepts
become critical in relationship to their performance.
Youth who have had few experiences of success may engage
in deviant behavior to increase their self-esteem. For
example, a marginalized adolescent who begins to engage in
delinquent behavior and to identify with gangs may
actually find his self-esteem enhanced by his relationship
with this group of peers. According to Reese et al.
(2001), the nature of the peer group who is influencing a
13
child can be potentially problematic depending on the
norms and values of the peer group. Hence, peers can 
create a context for the development of criminal behavior 
that is considered a normative and acceptable behavior
(Dishion, McCord, &'Poulin, 1999; Reese et al., 2001) .
McWhirter et al. (1998) states that the path to
deviance involves a negative learning process as a result 
of negative attitudes. When young people encounter
situations that reinforce negative self-perceptions, they 
perceive things negatively and lower their own 
expectations, and consequently their self-esteem. Building
on these attributions, these children tend to exhibit
learning, discipline, and acting out problems. Ultimately, 
low self-esteem has the potential to lead to poor school 
performance, feelings of depression and anxiety, and 
delinquent behavior (Jang & Thornberry, 1998) .
The literature on academic underachievement, in 
regards to school performance, school experience and 
graduation, suggests a discouraging relationship to 
delinquency and adult criminality. The literature on the 
school experience of delinquent youth frequently points to 
their performance and behaviors in the school setting, 
their weak bonding to the institution,'and dropping out of 
school (Leblanc, Vallieres, & McDuff, 1993; McWhirter et
14
al., 1998) . According to Lewinsohn, Rohde, and Seeley 
(1994), poor achievement in school is often the precursor
to a spiral of self-doubt, negative thoughts about the
future, and failure.
Leblanc, Vallieres, and McDuff(1993), looked at the
specific factors of school performance, school experience, 
and dropping out in relation to adolescent and adult 
offending. In this study, an analysis was conducted with 
longitudinal data from a normative sample of 458 boys. In 
their analysis Leblanc, Vallieres, and McDuff found that
educational performance is a slightly better predictor of 
juvenile delinquency as opposed to criminality, and that 
academic grades are by far the best predictor of juvenile 
delinquency. In regards to school experience, the authors 
proposed that individual offending is a result of 
insufficient bonding, of labeling, and inadequate social 
organization of the school. Lastly, dropping out of school 
was conceptualized as being influenced by variables such 
as intelligence, the school, the family and personal 
domains. Thus, drop-outs were said to have difficulties in 
all of the three domains and they are typically involved 
in deviant and delinquent activities as opposed to 
students who stay in school. Consequently, staying in 
school has been found to be a protective factor for males
15
against later crime (Caspi, Moffitt, Harrington, & Silva,
1999) .
It also important to note that not all negative 
school experiences are self-imposed, or the result of poor
judgment in part by the student. According to Holmes, 
Slaughter, and Kashani (2001), many of our youth lack 
basic academic skills because of an inadequate educational 
structure that is uncaring and unresponsive. In fact, some 
schools, especially in urban communities, have limited 
instructional programs that lack the necessary resources
needed to improve a student's education, which is believed
to have a significant bearing on youth's behavior (Holmes, 
Slaughter, & Kashani, 2001).
In addition to the academics and school factors,
research also shows that serious criminal involvement is
often the result of childhood behavioral problems
(Babinski, Hartsough, & Lambert, 1999). Delinquency 
exhibited in early childhood can evolve into chronic 
disorders that persist beyond young adulthood and into
adulthood such as conduct disorder or ADHD. As such,
elevated rates of juvenile delinquency are particularly 
concerning because delinquency often presages antisocial 
disorder. Conduct disorder is typically the result of a 
pattern of chronically maladaptive behaviors that begin
16
early in childhood with clear risk factors (Holmes, 
Slaughter, & Kashani, 2001). The DSM IV diagnoses of
Conduct Disorder is divided into a childhood onset and
adolescent onset. However, the characteristics that
distinguish the two are critical to youth criminal
behavior. For example, childhood onset of conduct
disorder, also conceptualized as Oppositional Defiant 
Disorder (ODD), is characterized by irritability, 
argumentativeness, and noncompliance. As some children get 
older, their behavior worsens to lying, stealing, 
vandalism, substance abuse or aggression toward peers.
Attention Deficit Hyperactivity Disorder (ADHD) is
also a behavioral disorder that can also contribute
greatly to problematic behavior. According to research, 
children with ADHD have difficulty analyzing and 
anticipating consequences and learning from past behavior. 
Furthermore, Babinski, Hartsough, and Lambert (1999),
stated that longitudinal studies have found that children 
diagnosed with ADHD are at higher risk for criminal 
involvement as compared to groups of children who are 
non-behaviorally disordered. However, it should also be 
noted that the diagnoses of ADHD alone is not sufficient
reason to assume that criminal behavior will occur.
Babinski, Hartsough, and Lambert (1999) found that both
17
hyperactivity-impulsivity and early conduct problems 
independently and jointly predict a greater likelihood of 
having an arrest record for males. Ultimately, ADHD and
Conduct Disorder are behavioral disorders that have a
negative influence on a child's behavior and have a 
significant bearing on criminal behavior.
Environmental Factors
The Environment of a child plays a critical role in 
influencing the development of their behavior and their
attitudes. Critical environmental characteristics that
have a significant bearing on youth criminal behavior
include impoverished communities, socioeconomic status 
(SES), exposure to community violence, and drugs.
One of the most significant environmental influences 
on youth criminal behavior is economic instability at home 
and within the community (McWhirter et al., 1998). Within 
the last decade, fair paying jobs have been.leaving 
rapidly from inner city areas, leaving behind jobs that 
pay poorly and a large number of unemployed families 
(Bolland, McCallum, Lian, Bailey, Rowan, 2001). According 
to Reese et al. (2001), youth that reside in impoverished
communities are predisposed to a multitude of risk factors 
that can lead to crime and violence. For the most part,
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resource poor communities tend to lack adequate medical, 
social, and mental health resources to respond to 
community problems (Reese et al. , 2001). Furthermore,' 
chronic unemployment exacerbates problems such as youth 
violence as it erodes the community's economic and social
base and its ability to combat violence and other
problems. According to Reese et al. (2001), data from the
National Youth Survey showed that victimization occurs 
more often in poorer communities and has a significant 
influence on traumatic stress, violent offending,
substance abuse, and mental health difficulties.
Beyond the resource poor communities that many of our
youth live in, the socioeconomic status of their families
is also significantly related to their well being
(McWhirter et al., 1998). In fact, McWhirter states that
later employment, future earnings, health and children's 
education are dictated to a large extent by the
socioeconomic status of their families. In addition, low 
SES is significantly related to juvenile delinquency and 
it is also the strongest predictor of teenage pregnancy.
The socioeconomic status of families can affect many 
aspects of one's life, and can lead to the manifestation 
of criminal behavior among youth (McWhirter et al., 1998) . 
Families with low economic resources are deprived of
19
essential resources such as medical insurance and a stable
income, and educational opportunities for their children. 
However, perhaps the most significant influence of 
economic instability is in the disruption that it causes
within families. For example, parents who have suffered 
from lack of employment or have endured financial
hardships have been shown to become more irritable, tense,
explosive, and increasingly punitive in disciplining their 
children. Not surprisingly, students whose families are 
poor are more likely to drop out of school than those 
students whose families are of a higher SES
(Chase-Landsdale & Brooks-Gunn, 1995). Furthermore, these
at-risk youth are also likely to consume drugs and to live 
in an environment where drugs are prevalent.
Another environmental factor that can lead to youth
criminal behavior is drugs. Throughout research, there
seems to be a clear positive correlation between drugs and 
crime. De Li (2000) specified this correlation. During 
periods of drug addiction, individuals are more likely to 
commit crimes, to acquire money,illegitimately, and to be 
arrested for property crimes, and the use of drugs during
childhood and adolescence also tends to create serious
problems in early adulthood. In other research, failure to 
pursue educational opportunities, early entrance into the
20
workforce, early unemployment and early marriage haven all 
been linked to the use of drugs during the teen years
(McWhirter et al., 1998).
Although drugs can have physiological, psychosocial 
and legal consequences, youth continue to use drugs due to 
personal relationships and peer influence (McWhirter et 
al., 1998). Beauvais, Chavez, Boetting, Deffenbacher, and 
Cornell (1996) emphasizes that drug use is nearly always
linked to peer relationships. Thus peers share information 
about drugs and shape attitudes toward them, they make up 
rationales for using them, and make them readily
available. Moreover, the exposure to deviant associates 
and illegitimate opportunities increases the likelihood of
criminal behavior (De Li, 2000).
It is also important to note that drug use among some 
youth is often used as a function of positive
reinforcement to an otherwise negative surrounding
community (McWhirter et al., 1998). Hence the lack of 
equal educational, employment, and economic opportunities 
is said to lead to despair and in many of our inner city 
communities, young people regard drugs as an alternative 
to facing the harshness of these conditions.
Lastly, exposure to community violence can also cause 
youth to engage in criminal behaviors. Whether a child is
21
a victim or a witness of aggressive or unlawful behaviors 
outside the home, exposure to community violence continues 
to be a national concern (Rosario, Salzinger, Feldman, & 
Ng-Mak, 2003) . The exposure to violence is especially
prevalent among youth in the inner city. In a 1992 sample 
of New York City high school students, 36% admitted to 
being threatened with physical harm, while 25% were
involved in a physical fight during the preceding year
(Ginsberg et al., 1993). In a more recent study of seventh 
and eighth-grade inner city students in New York City, 42% 
of the youth had some knowledge of a close friend or
relative who had been shot (Vaughan et al., 1996).
Bolland et al. (2001) explains that people who live
in a culture of poverty and violence are susceptible to 
the belief that their lives are ruled by fate; that they 
cannot control their lives and make things better. Thus, 
adolescents deal with their hostile environment by 
abandoning conventional approaches in favor of things they 
can achieve in the short term. Essentially, these 
behaviors may lead to violence and crime as these youth 
find no value in being careful for themselves or others if 
they perceive that a negative future is part of their
destiny.
22
Familial Factors
Certainly, it is without debate that familial risk 
factors have a significant impact on youths' criminal 
behavior (McWhirter et al., 1998). Some familial risk
factors that have been suggested to have a greater
influence on youth's behavior are absent fathers or
single-parent families, poor parenting styles and
child-rearing practices, parental supervision and
attachment issues (Cullingford & Morrison, 1997).
For an adolescent male to be raised with the absence
of his father, the risk of him developing a criminal
behavior increases substantially (Garbarino, 1999; Morse,
2003). Likewise, when an adolescent male is raised in a
dysfunctional family where the father may be in and out of 
custody and/or unavailable to the adolescent, the risk for 
criminal behavior is also increased (Garbarino, 1999). In
other words, when a boy grows up without a father he 
doesn't have the access to many natural, psychological, 
and emotional resources needed to aid in his development
(Garbarino, 1999) .
When a father is not present in the home, a boy may
lack significant and valuable experiences needed to 
provide a healthy development (Garbarino, 1999). He will 
lack a role model that is to supplement his understanding
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of what is expected of him as a boy, as well as the
additional supports that a father gives in concern for his 
son (Garbarino, 1999). While the availability of these
resources are often taken for granted, the lack of such
resources cannot only reshape the way a boy lives, but
have detrimental effects not only on his development, but 
on his life (Garbarino, 1999). Thus, it is no surprise 
that 70% of men in prison have been raised in absent
father families (Horn, 2000). Moreover, in the absence of
fathers, youth become more vulnerable to emotional and
behavioral problems and more times than not ran to gangs 
for support that often leads to other criminal behaviors 
(Fagan, 2000) . While no single risk factor is responsible 
for serious delinquency and youth's criminal behavior, the 
compounding efforts of one adding to another can produce 
detrimental effect on a youth's development and behavior 
(Preski & Shelton, 2001) .
When families raise children without two parents that 
are married to each other and working together as a team, 
the child is more likely to end up in criminal behavior at 
some point in his life (Morse, 2003). In a study by Wells 
and Rankin (1991) that studied the effects of family 
structure on the development of criminal behavior, 
analysis from 50 studies concluded that the prevalence of
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criminal behavior in broken homes is 10-15 percent higher 
than in intact homes (Cullingford & Morrison, 1997). This 
percentage is slightly higher when the break is caused by
divorce or separation than it would be for the death of a 
parent (Cullingford & Morrison, 1997) .
Similarly, the Cambridge study that looked at the 
impact of four factors on criminal behavior (parental 
mishandling, economic deprivation, family criminality, and 
school failure) found that boys in families with divorced 
parents were at twice the risk of developing criminal 
behavior than those in intact homes (Morse, 2003; 
Cullingford & Morrison, 1997). Additionally, without two 
parents working together, the child has more difficulty 
learning the combination of empathy, fairness, and 
self-control (Morse, 2003). If the child fails to develop 
a general concern for others, or doesn't care whether he
treat others fairly, or he fails to develop a self-control 
that prevents him from acting out of impulse, society will 
have to attempt to manage his behavior by rehabilitation, 
incarceration, or otherwise constraints (Morse, 2003).
With this in mind, it's no surprise that parenting 
practices may increase the risk of conduct and social 
behaviors among youth (Eamon & Altshuler, 2004). In other 
words, research has identified poor parenting practices as
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an important determinant or link to criminal behavior 
among youth (Paschall, Ringwalt, & Flewelling, 2 003) . 
Research consistently illustrates that parents who have 
youth involved in criminal behavior are less supportive 
and affectionate than those who don't have youth involved 
in criminal behavior (Cullingford & Morrison, 1997) . In 
other words, parents of youth with criminal behavior spend 
less time with their children and appear to be less 
interested (Cullingford & Morrison, 1,997) . One of the 
leading possible causes for poor parental practices toward 
youth is a single-parent household where the internal 
dynamics are believed to be rather different than they 
would be in a two-parent household (Morse, 2 0 03) .
Parents that are unable to impart effective 
problem-solving skills, relationship, and/or academic 
skills to their offspring may actually inhibit the youth's 
developmental growth (Garbarino, 1999). In fact,
innovative research in this area suggests that there is a 
strong association between criminal behavior and language 
manipulation deficits (or verbal deficits) that is under 
further investigation that may further link certain 
developmental skills and academic achievement to criminal 
behavior (Eamon & Altshuler, 2004; Gibson, Piquero, and 
Tibbetts, 2001). On the other hand, research shows that
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youth with criminal behavior were more likely to have 
criminal parents, delinquent older siblings, and were more 
likely to be born in single-parent families which has been 
found to be a significant factor linked to criminal 
behavior (Cullingford & Morrison, 1997).
More significantly than involvement in criminal 
behavior, is the acceptance or the normalizing of deviant
behavior and attitudes among families that may create an
alternate set of values that youth may experiment with 
(Cullingford & Morrison, 1997). If families are unusually 
tolerant of deviant behavior, failing to attach any 
consequences to discourage it, youth may in their endeavor 
to find a role model, have friends, or please others 
engage in criminal activity (Cullingford & Morrison,
1997). Finally, research also shows that harsh, abusive or
overly punitive parenting has been linked to criminal
behavior (Cullingford & Morrison, 1997). Youth, whose 
parents were emotionally supportive, who held high 
educational expectations, and who closely supervised their
children had lower levels of criminal behavior (Eamon &
Altshuler, 2004) .
In a National Longitudinal Survey examining whether 
youth, parental, and socio-environmental factors predicted 
criminal behavior among 10 to 12 year old youth (289
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African American, 183 Hispanic/Latino, and 335
non-Hispanic white), significant results concluded that 
youth who were older, African American, male, and living 
in single-mother families (never married and divorced 
mothers) exhibited higher levels of criminal behavior
(Eamon & Altshuler, 2004) . In analyzing parenting
practices, parental involvement was measured by adding how 
many times the parent and child engaged into five
activities (that is, went to a movie, out to dinner, on an
outing, did things together, and played a game or sport)
during the past week (Eamon & Altshuler, 2004). Similarly, 
parental emotional support was measured as an additive 
scale or two items: 1) how close youths felt to their 
parents, and 2) how well they shared ideas or talked about 
important things with their parents (Eamon & Altshuler,
2004). Finally, parental supervision was measured by the
mother indicating how often she knew who the child was
with when the child was not at home on a 3 point scale
ranging from rarely or some of time to all of the time
(Eamon & Altshuler, 2004). This research revealed that
among youth with criminal behavior, parents were perceived
to be absent in both a psychological and physical sense
(Cullingford & Morrison, 1997). Youth often felt cut off 
by parents whom they seen at best as careless and perhaps
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at worst self-centered (Cullingford & Morrison, 1997).
Clearly, they felt disadvantaged by the absence of any 
strong parental support at home (Cullingford & Morrison,
1997) .
Although youth whose parent(s) leave them "to do 
their own thing" may feel privileged in the moment for 
having a sense of freedom in relation to their friends, 
certainly in retrospect, they are clearly aware that this
freedom is double edged (Cullingford & Morrison, 1997). On 
the one hand, they are envied by peers whose social 
activities are carefully monitored and constrained by 
their parents, while on the other hand, acknowledging that 
the freedom afforded to them was excessive, they express 
regret that their parents hadn't enforced a firmer line 
(Cullingford & Morrison, 1997). In other words, they felt 
deprived and a sense of abandonment that their parents 
neglected to provide clear rules with adequate 
supervision, which led them to feel a sense of insecurity 
(Cullingford & Morrison, 1997). These insecurities, the 
lack of positive emotional relationships with caregivers 
in addition to other dysfunctional. characteristics (ie. 
low self-esteem, poor conduct) clearly elevate youth's 
risk to criminal behavior (Reese et al., 2001; Eamon &
Altshuler, 2004).
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A more subtle connection between familiar risk
factors and criminal behavior is the possibility that 
youth fail to form strong human attachments during infancy
(Morse, 2 003) . While a child obviously cannot attach to an 
absent parent, if the one remaining is physically, 
emotionally, and psychologically unavailable to the child, 
he may be forced to survive life without it (Garbarino, 
1999). Attachment disorders, one of the most important
factors in a child's development, are often found among
children who have spent a substantial amount of their
infancy in institutions or foster care (Morse, 2003) . 
Through proper attachment a child learns self-worth, 
connection, and it inspires one with a special needed
sense of being (Garbarino, 1999). Moreover, attachment 
gives one the intrinsic ability to consistently face and 
overcome challenges (Garbarino, 1999).
Theories Guiding Conceptualization 
The theory that could account for criminal behavior
among youth is one that agrees with the individual, 
familial, and environmental risk factors that implicate 
the lives of children and youth. The concept of the theory 
considers the poor or interrupted development that most 
youth experience. With just about every interaction
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children experience or do not experience in their
development, there is some conscious or unconscious 
meaning applied. Thus, in Tittle and Grasmick (1997), 
Gottfredson and Hirschi offer this theory that basically 
considers the general cause of crime at the given age.
The theory basically explains the cause for criminal 
behavior is in the lack of self-control and opportunity 
(Tittle & Grasmick, 1997) . In other words, poorly 
developed youth with social, academic, and esteem 
complications given the opportunity to achieve something 
they desire, but don't have the access to, may commit a 
crime (Tittle & Grasmick, 1997). While there are
exceptions to every rule, this theory basically captures 
and identifies a blatant problem that has revealed itself 
among youth with criminal behavior. Again, the theory is 
largely consistent with the developmental complications 
that youth with criminal behavior display, which is 
youths' inability to delay gratification (Tittle &
Grasmick, 1997) .
Many youth with,criminal behavior feel they have been 
undeservingly deprived in their development, and perhaps 
rightly so (Cullingford & Morrison, 1997). Therefore, many 
of these youth have not learned to wait on what they 
desire (Tittle & Grasmick, 1997). They have not been
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disciplined or structured by parents or guardians to learn
and understand the value of resources that must be
accounted for in order to attain these items. Thus, they
act impulsively with little to no real consideration to
the long-term consequences to their actions in order to
acquire resources in which they believe they need or
desire (Tittle & Grasmick, 1997).
Youth with low self-control live for the here and
now. These youth have not been properly disciplined or
structure to understand that all resource gratification is 
not immediate, but that in several instances they may have 
to wait (Tittle & Grasmick, 1997). Finally, what also 
appears to be valid about this theory is that older 
individuals, on average, have less and less participation 
in criminal behavior, which is also consistent with the 
understanding that as children mature they become
increasing more willing to delay gratification (Tittle & 
Grasmick, 1997).
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CHAPTER THREE
METHODS
Introduction
The current study is about what teachers and 
probation officers identify as the most influential risk 
factors that lead to youth criminal behavior. Moreover, 
this study aimed at providing an understanding of how
youth are perceived by teachers and probation officers. In
doing so, this will helped us to explore the potential 
differences of opinion within these professions regarding 
what factors are most critical to youth criminal behavior. 
In this section of the paper, we will present an overview 
of the study's design, the sampling methods, data 
collection and instruments, procedures, protection of 
human subjects, and the procedures that were utilized in 
order to analyze the data after it has been collected.
Study Design
For the purpose of this research project, we
conducted an exploratory survey with teachers and
probation officers working with youth 12 to 17 to examine 
their beliefs and perhaps their attitudes about what most 
influences criminal behavior among youth. In order to 
accomplish this, we used a quantitative survey design that
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asked probation officers and teachers to respond to 
questions regarding social environment, familial problems, 
and individual characteristics of youth as they may 
influence criminal behavior. Within the instrument, an
optional section was provided to examine a qualitative 
response from the participant that was not identified in 
the survey. In using a quantitative instrument, we were
able to gain a more generalized understanding of the most
influential risk factors that lead to youth criminal 
behavior. Furthermore, this approach helped us to identify 
potential differences in the beliefs between the two 
professions. In addition to completing the survey, 
participants were asked to respond to demographic
inquiries prior to completing the survey.
The present study surveyed a representative sample of
probation officers and teachers throughout the San
Bernardino County. However, the limited number of
participants upon which the results are based make it
difficult to generalize the results obtained from such a
small sample to the greater population. A second
limitation in the current study is due to the use of a
self-constructed scale. The self-constructed scale has not
been proven to be a reliable and valid measure.
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While previous research illustrates a multitude of 
risk factors leading to criminal behavior among at-risk 
youth, there has been no research that delineates the 
perception of professionals. In this study we examined the 
beliefs of professionals that interact with youth hours
upon hours, day after day to gather some insight as to 
which of these risk factors have lead more youth to 
criminal behavior than others. Thus, the current study 
asked, "What do teachers and probation officers identify 
as the most influential risk factors that lead youth to
criminal behavior?"
Sampling
Professionals from different entities .spend a 
significant amount of time with youth. For the purpose of 
this study, teachers and probation officers were chosen as 
two of the primary professionals that interact with youth 
on a daily basis and have a significant impact on their
lives.
We obtained our sample of teachers and probation 
officers from those employed in schools and juvenile 
facilities throughout the county of San Bernardino.
However, the participants will not be linked to a
particular entity that may limit the diversity of
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responses and the ability to generalize results. Thus, we 
employed a convenient sample where participants were 
recruited from schools, juvenile facilities, churches, and 
youth programs. A total of 95 participants (50 teachers 
and 45 probation officers) were recruited from the
entities previously identified. These participants were 
employed within the county of San Bernardino; there were
no other constraints on who may participate in the study.
Personal contacts, referrals, and networks were utilized
to gather a representative sample of teachers and
probation officers.
Data Collection and Instruments
The participants responded to a seven-page survey 
that consisted of a questionnaire. Participants rated 
their responses on a five-point Likert-type scale. Each 
scale was rated from 1 (very unimportant) to 5 (very 
important). The Independent variable in this study is 
profession; teachers and probation officers represent the 
single independent variable. The dependent variables are 
categorized under individual, familial, and environmental 
factors. Specifically, the dependent variables included 
the individual factors of aggressive behavior, poor social 
skills, self-esteem, academic achievement, behavioral
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disorders; familial factors which included absent fathers,
single parent families, poor■parenting.styles, child 
rearing practices, parental supervision, and attachment
issues; and environmental factors that consisted of
impoverished communities, SES, exposure to community ■
violence, and drugs.'The questionnaire that was completed
by participants is a self-constructed scale that was 
developed specifically for this study, and served as the
dependent measure. An ordinal level of measurement was
utilized to measure the dependent variables, and a nominal
level of measurement was used to measure the independent
variable obtained in the demographics (i.e. Gender).
Procedures
The data was collected by the means of a
self-administered questionnaire. Permission to conduct the 
study was not needed from the respective institutions of 
teachers and probation officers as the survey was not 
dependent or limited to their workplaces. Researchers made 
surveys available to teachers and probation officers 
through personal contacts and referrals. Participants were 
not identified by any specific entity or institutions such 
as schools, juvenile facilities, 'or churches. Completion 
of the survey by the participants took approximately 10 to
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questions, as well as their right to withdraw from the
study at any time. Participants were treated in accordance 
with the ethical principles and codes of conduct of the 
American Psychological Association (American Psychological 
Association, 1992). Furthermore, a debriefing statement
was included describing the study in more detail. Due to 
the non-intrusive nature of this study, no immediate or
long-range risks to participants were anticipated.
Data Analysis
The current study is quantitative in nature. The 
quantitative perception of reality indicates that reality 
is objective. The data must therefore be^uan.fcJ-f-^C^A^I 
1"hAl" thp mpA anrpmpnt *i nrrpA a oa ' ' K' r" gjd.
w-iL-cri— mofe"accuracy.
t at he easu e e creases
ability to describe the meae
Quantitative analysis involved non-probability sampling 
and the use of survey questionnaire design, which was 
coded upon return of the survey. A continental breakfast
I
was provided to participants whether or not they decided 
to participate in this study. i
I
In order to examine the relationship between the 
professional's beliefs about the risk factors we used 
Chi-Square and t-tests. A Chi-Square analysis was utilized 
to analyze potential relationships between demographics
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Iand the dependent variables. Data analysis also employed 
descriptive statistics in order to summarize and describe 
the characteristics of the sample, as well as inferential 
statistics to determine the strength of the relationship 
between the independent and dependent variables. The
variables that pertain to risk factors (i.e. familial,
individual,.and environmental) were measured on an ordinal
level of measurement. However., the total scores that were
continuous were measured on an interval level of
measurement. The variables take on different value
categories with each having distinct quantitative meaning 
(Weinbach & Grinnell, 2001) . The values were rank ordered
as: 1 = Very Unimportant, 2 = Unimportant, 3 = Neither 
Unimportant Nor Important, 4 = Important, and 5 = Very 
Important. In an attempt to reduce sampling error the 
current study utilized a sample size of 100 participants.
Summary
This study explored the beliefs of teachers and 
probation officers in regards to critical risk factors 
that can influence criminal behavior among youth. 
Specifically, this study will help us to identify the most 
critical risk factors that affect youth in the San
Bernardino County. Furthermore, the results of this offer
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an understanding of how youth are perceived by both 
professions and any prejudices that may be chronically 
influential in a youth's development.
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CHAPTER FOUR
RESULTS
Introduction
Chapter Four consists of a presentation of the 
study's findings. Univariate findings such as descriptive 
statistics and frequencies are first presented followed by 
bivariate findings. Relevant probability levels of the 
statistical findings are also discussed.
Demographic Characteristics of the Participants 
Table 1 shows the demographic characteristics of the
participants. Approximately 53% of the participants were 
teachers while the remaining 47% were probation officers.
In terms of gender, 58% of which were female and 40% were 
male. The age range of the sample was 21 to 61; 32% of the 
participants were between the ages of 31-40 years of age, 
27% between 41-45, 25% between 21-30, 15% between 51-60,
and the remaining 1% were 61 years of age or older. More 
than a third (35%) of the participants were African 
American, while another third (33%) were Hispanic/Latino, 
24% were Caucasian, 1% Asian, and the remaining 6% were of 
another ethnicity not identified above. More than half of 
the participants were married (58%) , another third (33%)
were single, and 8% were divorced. Over half of the
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participants surveyed had one to three children (56%). 
Nearly one third of the participants surveyed had no 
children (28%), while another 15% had four to six
children, and the remaining 1% of participants had 6 or
more children. Over half of those surveyed had no youth 
(11-17) presently residing in their home (54%), 44% of the 
participants had 1 to 3 youth, 1% had 4 to 6 youth and 
another 1% had more than 6 youth presently residing in
their home.
The years of experience for teachers and probation
officers ranged from 1 to 33 years. Over one third (43%)
of the participants had 1 to 5 years of experience in 
their identified profession, another 25% had 6 to 10 years
of experience, 9% had 11 to 15 years, 7% had 16 to 20 
years, 2% had 21 to 25 years, 6% had 26 to 30 years, and
2% had 31 to 33 years of experience as a teacher or 
probation officer. Over half (52%) of the participants 
surveyed had a Bachelor of Arts degree, 26% had a masters
degree, 15% had more than 2 years of college, 4% had 2
years of college, and 2% of those surveyed had a PHD. More
than two-thirds (68%) of the participants identified 
Hispanic/Latino as the predominate ethnicity at their 
place of employment, 26% identified African American, and
2% identified Caucasian.
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Table 1. Demographic Characteristics
Variables N (%)
Gender (N = 93)
Male 38 (40)
Female 55 (58)
Age (N = 94)
21-30 24 (25)
31-4.0 31 (32)
41-50 26 (27)
51-60 14 (15)
61 or over 1 (1)
Ethnicity (N = 94)
African American 33 (35)
Asian 1 (1)
Caucasian 23 (24)
Hispanic/Latino 31 (33)
Other 6 (6)
Marital status (N = 94)
Single 31 (33)
Married 55 (58)
Divorced 8 (8)
Children (N = 95)
0 27 (28)
1-3 53 (56)
4-6 14 (15)
>6 1 1)
Youth residing at home (N = 95)
0 51 (54)
1-3 42 (44)
4-6 1 (1)
>6 1 (1)
Occupation (N = 95)
Teacher 50 (53)
Probation Officer 45 (47)
Years of professional experience (N = 94)
1-5 43 (46)
6-10 25 (27)
11-15 9 (10)
16-20 7 (8)
21-25 2 (2)
26-30 6 (7)
31-35 2 (2)
Education (N = 86)
2yrs. College 4 (4)
2yrs. College or more 14 (15)
B. A. 49 (52)
MA 25 (26)
PhD 2 (2)
Predominant ethnicity at place of employment (N = 86)
Hispanic/Latino 65 (68)
African American 25 (26)
Caucasian . 2 (2)
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Professional's Response Data
Frequency distributions were used to compare the
responses of teachers and probation officers to the same 
questions. When comparing the answers between the two 
professions as two separate groups, differences are
discovered. In order to determine if there were any
significant differences among teachers and probation
officers in their responses to the survey questions, chi
square tests were run for each question.
The first question reads "How important do you think
the lack of a youth's ability to assess and act
appropriately in decision-making situations is in
contributing to youth criminal behavior?" The scores did 
not yield a statistically significant difference between 
teachers and probation officers. In regards to teachers, 4
percent chose very unimportant, 10 percent chose neither 
unimportant nor important, 38 percent chose important and 
48 percent chose very important. Two percent of probation
officers chose very unimportant, 7 percent chose neither 
unimportant nor important, 58 percent chose important, and
33 percent chose very important.
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Table 2. Professional's Response Data (Questions 1)
Variables
Teachers
N(%)
Probation
Officers
N(%) Total x2
The lack of a youth's ability to assess and act appropriately in
decision-making situations
Very Unimportant 2 (4) 1(2) 3 3.7
Neither Unimportant 5 (10) 3 (7) 8
Or important
Important 19(38) 26 (58) 45
Very Important 24 (48) 15 (33) 39
The second question reads "How important do you think
that the lack of a youth's ability to delay
self-gratification is in contributing to youth criminal 
behavior?" The chi square test did not yield a
statistically significant difference between teachers and 
probation officers. Two percent of teachers chose very 
unimportant, 10 percent chose neither unimportant nor 
important, 64 percent chose important, and 24 percent
chose very important. Sixteen percent of probation
officers chose neither unimportant nor important, 49 
percent chose important, and 36 percent chose very 
important.
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Table 3. Professional's Response Data (Questions 2)
Variables
Teachers
N(%)
Probation
Officers
N(%) Total X2
The lack of a youth's ability to delay self-gratification
Very Unimportant 1 (2) 0 1 3.5
Neither Unimportant
Or important
5(10) ■ 7(16) 12
Important 32(64) 22 (49) 54
Very Important 12 (24) 16 (36) 28
The third question reads "How important do you. think 
the lack of a youth's ability to communicate among peers 
and adults is in contributing to youth criminal behavior?" 
The chi-square test did not yield a statistically 
significant difference between teachers and probation 
officers. Six percent of teachers chose unimportant, 20 
percent chose neither unimportant nor important, 56 
percent chose important, and 18 percent chose very 
important. Eleven percent of probation officers chose 
neither unimportant nor important, 62 percent chose 
important, and 27 percent chose very important.
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Table 4. Professional's Response Data (Questions 3)
Variables
Teachers
N(%)
Probation
Officers
N(%) Total X2
The lack of a youth's ability to communicate among peers and adults
Unimportant ' 3(6) 0 3 4.8
Neither Unimportant
Or important
10 (20) 5 (11) 15
Important 28 (56) 28 (62) 56
Very Important 9 (18) 12(27)
The fourth question reads "How important do you think 
low self-esteem is in contributing to youth criminal' 
behavior?" The chi-square test did not yield a 
statistically significant difference between teachers and
probation officers (x2 =6.8, df = 3, p = .05). However, 
the chi square results approached significance. Ten 
percent of teachers chose unimportant, 16 percent chose 
neither unimportant nor important, 46 percent chose
important, and 28 percent chose very important. Nine 
percent of probation officers chose unimportant, 20
percent chose neither unimportant nor important, 22
percent chose important, and 49 percent chose very
important.
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Table 5. Professional's Response Data (Questions 4)
Variables
Teachers
N(%)
Probation
Officers
N(%) Total X2
Low self-esteem
Unimportant 5 (10) 4 (9) 9 6.8
Neither Unimportant 8 (16) 9 (20) 17
Or important
Important 23 (46) 10 (22) 33
Very Important 14 (28) 22 (49) 36
The fifth question reads "How important do you think
dropping out of school is in contributing to youth 
criminal behavior?" The chi-square test did not yield a 
statistically significant difference between teachers and 
probation officers. Two percent of teachers chose 
unimportant, 18 percent chose neither unimportant nor 
important, 36 percent chose important, and 44 percent 
chose very important. Two percent of probation officers 
chose unimportant and unimportant respectively, 7 percent 
chose neither unimportant nor important, 31 percent chose 
important, and 58 percent chose very important.
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Table 6. Professional's Response Data (Questions 5)
Variables
Teachers
N(%)
Probation
Officers
N(%) Total X2
Dropping out of school
Very Unimportant 0 1 (2) 2 4.6
Unimportant 1 (2) 1 (2) 2
Neither Unimportant 9 (18) 3 (7) 12
Or important
Important 18 (36) 14(31) 32
Very Important 22(44) 26 (58) 28
The sixth question reads "How important do you think
the lack of a youth's effort in attaining adequate
academic grades are in contributing to youth criminal
behavior?" The chi-square test did not yield a significant
difference between teachers and probation officers. Four
percent of the teachers chose unimportant, 32 percent 
chose neither unimportant nor-important, 4 8 percent chose 
important, and 16 percent chose very important. Seven
percent of probation officers chose unimportant, 18
percent chose neither unimportant nor important, 49 
percent chose important, and 27 percent chose very 
important.
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Table 7. Professional's Response Data (Questions 6)
Variables
Teachers
N(%)
Probation
Officers
N(%) Total x2
The lack of a youth's effort 
Unimportant
in attaining 
2 (4)
adequate academic grades
3(7) 5 3.5
Neither Unimportant
Or important
16(32) 8 (18) 24
Important 24(48) 22 (49) 46
Very Important 8 (16) 12 (27) 20
The seventh question reads "How important do you
think the lack of academic resources (i.e. books, academic
support groups) are in contributing to youth criminal
behavior?" The chi-square test did not yield a
statistically significant difference between teachers and 
probation officers. Four percent of teachers chose very 
unimportant, 20 percent chose unimportant, 38 percent
chose neither unimportant nor important, 24 percent chose 
important, and 14 percent chose very important. Seven 
percent of probation officers chose very unimportant and 
unimportant respectively, 31 percent chose neither 
unimportant nor important, 36 percent chose important, and 
20 percent chose very important.
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Table 8. Professional's Response Data (Questions 7)
Variables
Teachers
N(%)
Probation
Officers
N(%) Total X2
The lack of academic resources
Very Unimportant 2 (4) 3 (7) 5 5.3
Unimportant 10 (20) 3 (7) 13
Neither Unimportant
Or important
19 (38) 14 (31) 33
Important 12(24) 16 (36) 28
Very Important 7 (14) 9 (20) 16
The eight question reads "How important do you think
behavioral disorders (i.e. ADHD and Conduct Disorders) are
in contributing to youth criminal behavior?"
The chi-square test showed that there was a 
significant difference between teachers and probation 
officers in their responses (x2 = 11-8, df = 3, p = .001).
Twenty two percent of teachers chose unimportant, 24
percent chose neither unimportant nor important, 42 
percent chose important, and 12 percent chose very 
important. Two percent of probation officers chose 
unimportant, 40 percent chose neither important nor 
important, 33 percent chose important, and 24 percent 
chose very important.
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Table 9'. Professional's Response Data (Questions 8)
Variables
Teachers
N(%)
Probation
Officers
N(%) Total x2
Behavioral disorders 
Unimportant 11 (22) 1 (2) 12 11.8***
Neither Unimportant
Or important
12(24) 18 (40) 30
Important 21(42) 15(33) 36
Very Important 6(12) 11(24) 17
*p<.05, **p<.01, ***p<.001
The ninth question reads "How important do you think
the lack of employment opportunities are in contributing 
to youth criminal behavior?" The chi-square test did not 
yield a statistically significant difference between 
teachers and probation officers. Three percent of teachers 
chose very unimportant, 14 percent chose unimportant and 
neither unimportant nor important respectively, 46 percent 
chose important, and 22 percent chose very important. Four
percent of probation officers chose very unimportant, 11 
percent chose unimportant, 27 percent chose neither 
unimportant nor important, 42 percent chose important, and 
16 percent chose very important.
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Table 10. Professional's Response Data (Questions 9)
Variables
Teachers
N{%)
Probation
Officers
N(%) Total X2
The lack of employment 
Very Unimportant
opportunities
2 (4) 2 (4) 4 2.7
Unimportant 7 (14) 5 (11) 12
Neither Unimportant 
Or important
7 (14) 12 (27) 19
Important 23 (46) 19 (42) 42
Very Important 11 (22) 7 (16) 18
The tenth question reads "How important do you think 
the lack of community resources (i.e. mental and medical 
health) are in contributing to youth criminal behavior?" 
The chi-square test did not yield a statistically
significant difference between teachers and probation 
officers (x2 =8.8, df = 4, p= .05). However, the chi 
square results approached significance. Four percent of 
teachers chose very unimportant, 14 percent chose 
unimportant, 32 percent chose neither unimportant nor 
important,, and 2 6 percent chose important. Nine percent of 
probation officers chose very unimportant, 7 percent chose 
unimportant, 18 percent chose neither unimportant nor 
important, 51 percent chose important, and 16 percent 
chose very important.
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Table 11. Professional's Response Data (Questions 10)
Variables
Teachers
N (%)
Probation
Officers
N(%) Total X2
The lack of community resources 
Very Unimportant 2 (4) 4 (9) 6 8.8
Unimportant 7 (14) 3 (7) 10
Neither Unimportant
Or important
16(32) 8 (18) 24
Important 13(26) 23(51) 36
Very Important 12(24) 7 (16) 19
The eleventh question reads "How important do you 
think participation in gang activity or membership is in 
contributing to youth criminal behavior?" The chi-square 
test did not yield a statistically significant difference 
between teachers and probation officers. Four percent of 
teachers chose neither unimportant nor important, 34 
percent chose important, and 62 percent chose very 
important. Two percent of probation officers chose very 
unimportant and neither unimportant nor important 
respectively, 16 percent chose important, and 80 percent
chose very important.
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Table 12. Professional's Response Data (Questions 11)
Variables
Teachers
N(%)
Probation
Officers
N(%) Total X2
Participation in gang activity 
Very Unimportant
or membership
0 1 (2) 3 5.6
Neither Unimportant
Or important
2 (4) 1(2) 3
Important 17(34) 7 (16) 24
Very Important 31 (62) 36 (80) 67
The twelfth question reads "How important do you 
think the lack of an adequate income to provide the basic 
necessities for living is in contributing to youth 
criminal behavior?" The chi-square test did not yield a 
statistically significant difference between teachers and 
probation officers (x2 =9.3, df = 4, p = .05). However, 
the chi square results approached significance. Six
percent of teachers chose unimportant, 24 percent chose 
neither unimportant nor important, 40 percent chose 
important, and 30 percent chose very important. Four 
percent of probation officers chose very unimportant, 11
percent chose neither unimportant nor important, 60
percent chose important, and 24 percent chose very 
important.
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Table. 13. Professional's Response Data (Questions 12)
Variables
Teachers
N(%)
Probation
Officers
N(%) Total X2
The lack of an adequate 
living
income to provide the basic necessities for
Very Unimportant 0 2 (4) 2 9.3
Unimportant 3(6) 0 3
Neither Unimportant 
Or important
12(24) 5 (11) 17
Important 20 (40) 27 (60) 47
Very Important 15 (30) 11 (24) 26
The thirteenth question reads "How important do you 
think exposure to. violence in the home/community is in 
contributing to youth criminal behavior?" The chi-square 
test did not yield a statistically significant difference
between teachers and probation officers. Four percent of 
teachers chose unimportant and neither unimportant nor 
important respectively, 52 percent chose important, and 40 
percent chose very important. Only 2 percent of probation 
officers chose very unimportant, 4 percent chose neither 
unimportant nor important, 53 percent chose important, and
40 percent chose very important.
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Table 14. Professional's Response Data (Questions 13)
Variables
Teachers
N(%)
Probation
Officers
N (%) Total X2
Exposure to violence in 
Very Unimportant
the home/community
0 1 (2) 1 2.9
Unimportant 2 (4) 0 2
Neither Unimportant 
Or important
2 (4) 2 (4) 4
Important 26 (52) 24 (53) 50
Very Important 20 (40) 18 (40) 38
The fourteenth question reads "How important do you
think the availability and use of drugs is in contributing 
to youth criminal behavior?" The chi-square test did not 
yield a statistically significant difference between 
teachers and probation officers. Two percent of teachers
chose unimportant, 12 percent chose neither unimportant 
nor important, 44 percent chose important, and 42 percent 
chose very important. Four percent of probation officers
chose neither unimportant nor important, 42 percent chose 
important, and 53 percent chose very important.
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Table 15. Professional's Response Data (Questions 14)
Variables
Teachers
N (%)
Probation
Officers
N (%) Total X2
The availability and use 
Unimportant
of drugs
1 (2) 0 1 3.2
Neither Unimportant 
Or important
6 (12) 2 (4) 8
Important 22 (44) 19 (42) 41
Very Important 21 (42) 24 (53) 45
The fifteenth question reads "How important do you 
think a father's absence is in contributing to youth
criminal behavior? The chi-square test did not yield a
statistically significant difference between teachers and 
probation officers. Two percent of teachers chose
unimportant, 16 percent chose neither unimportant nor
important, 50 percent chose important, and 32 percent
chose very important. Only 2 percent of probation officers 
chose very unimportant and unimportant respectively, 24 
percent chose neither unimportant nor important, 44
percent chose important, and 27 percent chose very
important.
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Table 16. Professional's Response Data (Questions 15)
Variables
Teachers
N(%)
Probation
Officers
N(%) Total X2
Father's Absence
Very Unimportant 0 1 (2) 2 2.3
Unimportant 1 (2) 1 (2) 2
Neither Unimportant
Or important
8 (16) 11 (24) 19
Important 25 (50) 20 (44) 45
Very Important 16(32) 12(27) 28
The sixteenth question reads "How important do you
think divorce or separation is in contributing to youth 
criminal behavior?" The chi-square test did not yield a 
statistically significant difference between teachers and
probation officers (x2 = 9, df = 4, p = .05). However, the 
chi square results approached significance. Fifteen 
percent of teachers chose neither unimportant nor
important, 44 percent chose important, and 36 percent 
chose very important. Two percent of probation officers
chose very unimportant, 7 percent chose unimportant, 44
percent chose neither unimportant nor important, 36 
percent chose important, and 11 percent chose very 
important.
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Table 17. Professional's Response Data (Questions 16)
Variables
Teachers
N(%)
Probation
Officers
N(%) Total X2
Divorce or separation 
Very Unimportant 0 1 (2) l 9
Unimportant 0 3 (7) 3
Neither Unimportant 
Or important
15 (3 0) 20 (44) 35
Important 22(44) 16 (36) 38
Very Important 13(26) 5 (11) 18
The seventeenth, question reads "How important do you
think single-parent families are in contributing to youth
criminal behavior?" The chi-square test did not yield a
statistically significant difference between teachers and
probation officers. Four percent chose unimportant, 42
percent chose neither unimportant nor important, 34 
percent chose important, and 20 percent chose very
important. Four percent of probation officers chose very
important, 7 percent chose unimportant, 40 percent chose 
neither unimportant nor important, 42 percent chose 
important, and 7 percent chose very important.
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Table 18. Professional's Response Data (Questions 17)
Variables
Teachers
N(%)
Probation
Officers
N(%) Total X2
Single-parent families
Very Unimportant 0 2 (4) 2 6.1
Unimportant 2 (4) 3 (7) 5
Neither Unimportant
Or important
21 (42) 18 (.40) 39
Important 17.(34) 19 (42) 36
Very Important 10 (20) 3 (7) 13
The eighteenth question reads "How important.do you 
think parental emotional support in daily activities is in 
contributing to youth criminal behavior?" The chi-square 
test showed that there was a significant difference 
between teachers and probation officers in their responses 
(x2 = 10, df = 4, p = .05) . Four percent of- teachers chose 
unimportant, 22 percent chose neither unimportant nor
important, and 37 percent chose important and very
important respectively. Two percent of probation officers
chose very important, unimportant, and neither unimportant 
nor important respectively, and 47 percent chose important 
and very important respectively.
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Table 19. Professional's Response Data (Questions 18)
Variables
Teachers
N(%)
Probation
Officers
N(%) Total X2
Parental emotional support 
Very Unimportant
in daily activities
0 1 (2) 1 10.0*
Unimportant 2 (4) 1 (2) 3
Neither Unimportant
Or important
11 (22) 1(2) 12
Important 18 (37) 21 (47) 39
Very Important 18 (37) 21 (47) 39
*p<.05, **p<.01, ***p<.001
The nineteenth question reads "How important do you 
think parental involvement in criminal activity is in 
contributing to youth criminal behavior?" The chi-square 
test did not yield a statistically significant difference
between teachers and probation officers (y2 = 7.2, df = 3, 
p = .05). However, the chi square results approached
significance. Twelve percent of teachers chose very
important, 32 percent chose important, and 56 percent 
chose very important. Two percent of probation officers 
chose very unimportant, 29 percent chose important, and 69
percent chose very important.
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Table 20. Professional's Response Data (Questions 19)
Variables
Teachers
N(%)
Probation 
Officers
N (%) Total X2
Parental involvement in 
Very Unimportant
criminal activity
0 1 (2) ' 1 7.2
Neither Unimportant 
Or important
6 (12) 0 6
Important 16(32) 13(29) 29
Very Important 28(56) 31 (69) 59 ■
The twentieth question reads "How important do ,you 
think harsh, abusive, or overly punitive parenting is in 
contributing to youth criminal behavior?" The chi-square
test did not yield a statistically significant difference
between teachers and probation officers. Two percent of
teachers chose very unimportant, 6 percent chose
unimportant, 24 percent chose neither unimportant nor 
important, 42 percent chose important, and 26 percent 
chose very important. Seven percent of probation officers
chose unimportant, 24 percent chose neither unimportant
nor important, 42 percent chose important, and 27 percent
chose very important.
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Table 21. Professional's Response Data (Questions 20)
Variables Probation
Teachers Officers
N(%) N(%) Total x2
Harsh, abusive, or overly punitive parenting
Very Unimportant 1 (2) 0 1 .923
Unimportant 3 (6) 3 (7) 6
Neither Unimportant
Or important
12 (24) 11 (24) 23
Important 21 (42) 19 (42) 40
Very Important 13(26) 12 (27) 25
The twenty first question reads "How important' do you
think the lack of special feelings or■ bond between youth
and parent(s) is in contributing to youth criminal
behavior?" The chi-square test did not yield a
statistically significant difference between teachers and
probation officers. Sixteen percent of teachers chose 
neither unimportant nor important, 48 percent chose 
important, and 36 percent chose very important. Only 2 
percent of probation officers chose very unimportant and 
unimportant respectively, 11 percent chose neither 
unimportant nor important, 47 percent chose important, and 
38 percent chose very important.
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Table 22. Professional's Response Data (Questions 21)
Variables
Teachers
N(%)
Probation
Officers
N(%) Total x2
The lack of special feelings 
Very Unimportant
or bond between youth and
0 1 (2)
parent(s)
1 2.7
Unimportant 0 1 (2) 1
Neither Unimportant
Or important
8 (16) 5(11) 13
Important 24 (48) 21 (47) 45
Very Important 18 (36) 17 (38) 35
The twenty second question reads "How important do
you think the lack of parental supervision and continued
awareness of youth is in contributing to youth criminal
behavior?" The chi-square test did not yield a
statistically significant difference between teachers and
probation officers. Two percent of teachers chose neither 
unimportant nor important, 38 percent chose important, and 
60 percent chose very important. Two percent of probation 
officers chose very important and unimportant
respectively, 33 percent chose important, and 62 percent
chose very important.
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Table 23. Professional's Response Data (Questions 22)
Variables
Teachers
N(%)
Probation 
Officers 
N(%) Total X2
The lack of parental supervision and continued awareness
Very Unimportant 0 1 (2) 1
Unimportant 0 1 (2) 1
Neither Unimportant
Or important
1 (2) 0 1
Important 19(38) 15 (33) 34
Very Important 30(60) 28 (62) 58
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CHAPTER FIVE
DISCUSSION
Introduction
Chapter five is a presentation of the conclusions as 
a result of completing the project. Further, the
limitations and recommendations for social worker
practice, policy, and research are presented, followed by
a conclusion.
Discussion
Previous research has found a plethora of factors
that have an effect on leading youth to criminal behavior. 
The current study focused both what teachers and probation 
officers identify as the most influential risk factor that 
lead youth to criminal behavior, as well as the potential 
differences of beliefs between the two professions. The
findings of the present study indicate that teachers and 
probation officers differ on their beliefs in what leads 
to youth criminal behavior. Surprisingly, in relation to 
probation officers, teachers were inconsistent as a
profession in identifying risk factors as illustrated in 
generalized findings. Perhaps these responses of teachers 
to the survey questions were due to the personal
investment this profession assumes with youth in their
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educational outcomes and the successful matriculation of
students. With this in mind, the optimistic views held by 
teachers could potentially undermine the social and 
environmental struggles of students that lead youth to 
criminal behavior. Furthermore this optimistic attitude 
towards youth may cause teachers to be unwilling to 
identify individuals with particular risk factors.
However, the inability to locate previous research in this 
area makes it difficult to speculate on these inferences.
Specifically, teachers and probation officers showed 
a significant difference in their response to behavioral 
disorders, lack of an adequate income to provide the basic 
necessities for living, and parental emotional support in 
daily activities as factors that influence youth criminal 
behavior. Additionally, there were six risk factors that 
were identified by teachers and/or probation officers as 
being very important in contributing to youth criminal
behavior.
In regards to behavioral disorders, the current
findings showed a significant difference between teachers'
and probation officers. Specifically, a significantly
higher number of teachers identified behavioral disorders 
as being unimportant in contributing to youth criminal 
behavior. What this may imply is that probation officers
69
are more knowledgeable and are more exposed to youth with 
behavioral disorders than teachers. As a result, probation 
officers may be more experienced in identifying conduct 
disorder with symptoms which include irritability, 
argumentativeness, and noncompliance. In addition, the 
results are consistent with literature which suggests that 
as some children get older, their behavior worsens to 
lying sealing, vandalism, substance abuse or aggression 
towards peers (Holmes, Slaughter, & Kashani, 2001).
In consideration of a lack of an adequate income that 
provides the basic necessities for living, two thirds of 
probation officers identified this factor as being 
important in contributing to youth criminal behavior, as 
opposed to approximately one third of teachers. Based on 
these findings, it appears that probation officers are 
more in tune with the impact that an insufficient income 
has on acquiring adequate medical, social, and mental 
health resources. Furthermore, McLoyd (as cited in Reese,
Vera, & Thomson, 2001) states that youth who reside in
impoverished communities are predisposed to a multitude of
risk factors that can lead to crime and violence.
Ultimately, chronic unemployment exacerbates problems such 
as youth violence as it erodes the community's economic
and social base and its ability to combat violence.
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With respect to parental emotional support in daily- 
activities, both professions responded similarly to this 
factor as being both "important" and "very important." 
However, a significantly higher number of teachers were 
neutral as they identified this factor as being neither 
unimportant nor important. Conceivably, these findings 
suggest that teachers are not consistent in acknowledging 
the importance of both psychological and physical support.
In other words, some teachers may fail to support the
emotional impact that parents have on their youth. The 
literature indicates that youth who have parents that fail 
to display emotional involvement often felt disadvantaged 
and cut off from the family unit (Cullingford & Morrison,
1997). Furthermore, it has been found that with youth who
experience limited or conditional emotional support and
attention, sometimes seek greater attention from their 
peers (Reese, Vera, Thompson, & Reyes, 2001) .
While research has identified critical risk factors
that lead to youth criminal behavior throughout the
country, one intent of this study was to identify the most 
critical risk factors for youth in the San Bernardino 
County. In doing so, teachers and/or probation officers 
working in various areas within the county identified six 
critical risk factors as being "very important" in leading
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youth to criminal behavior. In identifying these six 
critical risk factors, the criteria used to distinguish 
these factors was based on a "very important" response of 
53% or greater to each question by both professions. These 
factors include: dropping out of school, participation in 
gang activity, the lack o f an adequate income for basic 
living, the availability and use of drugs, parental 
involvement in criminal activity, and the lack of parental 
supervision. It should also be noted that of the critical 
risk factors identified above, probation officers 
responded with an overwhelming support to each factor, 
whereas teachers showed their support for only half of the 
six factors identified. In other words, these responses 
suggest that probation officers are more likely to view a 
risk factor as being very important. Perhaps, this implies 
that teachers do not receive training or education that
enhances their understanding of the environmental and 
societal factors that lead youth to criminal behavior.
The results of this study may further indicate that
teachers are not in tune with some of the environmental
factors that lead youth to criminal behavior. Thus,
teachers may be more willing to blame the individual as 
opposed to considering environmental and societal factors 
such as the need for parental emotional support, money,
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and the manifestation of behavioral disorders which are 
very common among at risk youth (Holmes, Slaughter, & 
Kashani, 2 0 01) .
Limitations
One of the limitations to be considered when
interpreting the results of the present study was limited 
sample of professionals. Due to a limited sample size, one 
is not able to generalize the beliefs of teachers and 
probation officers to a larger population of professionals 
within the same field. In addition, a larger sample size 
may have yielded additional significant results or perhaps
strengthened those results that were approaching
significance.
A second limitation identified in analyzing the data
was perhaps how the survey was worded. It was desired that 
professional would identify the most influential risk 
factors among youth they'worked with. However, we failed 
to ask professionals to rank what they believed to be the 
top five or ten risk factors that lead to criminal 
behavior. Therefore, instructions may have been ambiguous 
to participants that were asked to rate the level of
importance for each question. Of all the risk factors
identified in the literature, it was our intent that
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participants would rate the risk factors that they deemed 
most important in their interactions among youth, as 
opposed to agreeing with risk factors already identified
in the literature.
A third limitation was that nearly half of the 
participants had 5 years or less experience, while the 
next twenty-seven percent had 10 years or less experience. 
Overall, more than three-quarters of the participants in 
the present study had 10 years or less experience in their 
positions, which may have affected participant's ability 
to assess youth adequately.
Recommendations for Social Worker 
Practice, Policy and Research
Further research in the areas of teachers' and
probation officers' beliefs about what leads youth to
criminal behavior can play a vital role in not only the 
way social workers approach and intervene with youth, but 
the way that all professionals interact with youth.
Outside the family unit, it is important to recognize that 
these two identified professions interact with youth more
than anyone else. Hence, it is important for social
workers to understand what the antecedent for criminal
behavior among youth is in order to challenge these
behaviors with an appropriate intervention. This
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understanding is important for social workers to know in 
order to develop strategies that would not only alter the 
behavior of at-risk youth, but meet the insatiable needs 
of at risk youth. Quite possibly, a collaboration shared 
among all three professions could prove to be immensely 
effective in the development, as well as the delivery of 
adequate services for this vulnerable population..
Beyond micro-practice, if further research supported 
the interventions developed by social workers in 
collaboration with teachers and probation officers, 
perhaps professionals' would be trained to interact with 
at risk youth more appropriately. Accordingly, 
professionals would be trained in how to achieve a more 
invested relationship with youth that conceivably could 
persuade them to work significantly more cooperatively
than ever before. With this in mind, the perception or
mindset of professionals perhaps would be enhanced
insomuch that youth began to respond optimistically to 
interventions. These continued results would not only
affect the way guidelines were written, but quite possibly
affect the practice of frontline workers through the
Inland Empire. In short, information ascertained from 
further research on this study could offer invigorating 
opportunities for youth, advance credibility among social
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workers, and create a refreshing satisfaction among
societies.
Considering the limited sample of the current study, 
future research should include a larger sample size. By 
including a larger sample size, perhaps more differences 
would be found between teachers and probation officers in 
their responses. Furthermore,, a. larger sample size would 
strengthen the validity of the current, study. Another1 
consideration for future research- is to modify the 
construction of the survey, which may have identified the 
most influential risk factors among the teachers and 
probation officers interaction with youth from generalized
risk factors.
Conclusion
Teachers and probation officers operate in very 
different environments with different goals and objectives 
in mind for the populations that they deal with. On the 
one hand, teachers are expected to help youth matriculate
successfully, and thus have a personal investment in the 
academic achievement of students. Ultimately, teachers 
work with youth in order to prepare them to become 
knowledgeable and prepared to deal with the demands of
what can be an inequitable society. On the other hand,
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APPENDIX A
QUESTIONNAIRE
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The following questions ask you to identify the importance or unimportance of youth 
risk factors. In response to each question, please consider youth that you most often 
interact with in your profession. There are no right or wrong answers. Please take your 
time to mark the number that corresponds to your answer next to each question.
1 2 3 4 5
Very Unimportant Unimportant Neither Unimportant Important Very Important 
Or Important
____ 1. How important do you think the lack of a youth’s ability to assess and act
appropriately in decision-making situations is in contributing to youth 
criminal behavior?
____ 2. How important do you think the lack of a youth’s ability to delay
self-gratification is in contributing to youth criminal behavior?
____ 3. How important do you think the lack of a youth’s ability to communicate
among peers and adults is in contributing to youth criminal behavior?
____ 4. How important do you think low self-esteem is in contributing to youth
criminal behavior?
____ 5. How important do you think dropping out of school is in contributing to
youth criminal behavior?
____ 6. How important do you think the lack of a youth’s effort in attaining
adequate academic grades are in contributing to youth criminal behavior?
____ 7. How important do you think the lack of academic resources (i.e. books,
academic support groups) are in contributing to youth criminal behavior?
____ 8. How important do you think behavioral disorders (i.e.ADHD and Conduct
Disorders) are in contributing to youth criminal behavior?
____ 9. How important do you think the lack of employment opportunities are in
contributing to youth criminal behavior?
____10. How important do you think the lack of community resources (i.e. mental
and medical health) are in contributing to youth criminal behavior?
____ 11. How important do you think participation in gang activity or membership is
in contributing to youth criminal behavior?
____ 12. How important do you think the lack of an adequate income to provide the
basic necessities for living is in contributing to youth criminal behavior?
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1 2 3 4 5
Very Unimportant Unimportant Neither Unimportant Important Very Important
Or Important
____13. How important do you think exposure to violence in the home/community is
in contributing to youth criminal behavior?
____14. How important do you think the availability and use of drugs is in
contributing to youth criminal behavior?
____ 15. How important do you think a father’s absence is in contributing to youth
criminal behavior?
____ 16. How important do you think divorce or separation is in contributing to youth
criminal behavior?
____ 17. How important do you think single-parent families are in contributing to
youth criminal behavior?
____ 18. How important do you think parental emotional support in daily activities is
in contributing to youth criminal behavior?
____ 19. How important do you think parental involvement in criminal activity is in
contributing to youth criminal behavior?
____20. How important do you think harsh, abusive, or overly punitive parenting is
in contributing to youth criminal behavior?
___ 21. How important do you think the lack of special feelings or bond between
youth and parent(s) is in contributing to youth criminal behavior?
____22. How important do you think the lack of parental supervision and continued
awareness of youth is in contributing to youth criminal behavior?
____23. Please list any contributing factor(s) to youth criminal behavior that you
believe has not been identified in this survey?
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Department of Social Work 
California State University, San Bernardino
Informed Consent
This study is being conducted by Antonio Castro and R. Deion Ephriam under the 
supervision of Dr. Janet Chang, Assistant Professor of the Social Work Department at 
the California State University, San Bernardino. The purpose of this study is to 
ascertain what teachers and probation officers identify as the most influential risk 
factors that lead youth to criminal behavior. You will be asked to respond to a series of 
questions that merit your belief about youth risk factors. Participation in completing 
the survey should take about 20 to 30 minutes of your time. This study has been 
approved by the Sub Committee Institutional Review Board, California State 
University, San Bernardino.
There are no foreseeable risks associated with this study and your participation in the 
research is voluntary. You are free not to answer any questions and withdraw at any 
time during this study without penalty. All of your responses will be held in the 
strictest of confidence by the researchers. Your name is not needed and all data will be 
reported in group form only. You may receive the group results of this study upon 
completion at The Phau Library at California State University of San Bernardino, CA 
in July 2005.
When you have completed the survey, you will receive a debriefing statement 
describing the study in more detail. If you should have any questions or concerns about 
this study, feel free to contact Dr. Janet Chang at (909) 880-5184.
Please read the following points before indicating that you are willing to participate.
I understand the explanation that has been give and what my participation will 
involve.
I understand that I am free to discontinue my participation in this study at any 
time, and am free to choose not to answer any question that make me 
uncomfortable. Of course, we hope you will choose to answer all questions, as 
they are useful to the results of the study. Surveys that are only partially 
completed will not contribute to the analysis of the findings.
I understand that my responses will remain anonymous, but that group results 
of this study will be made available to me at my request.
I understand that, at my request, I can receive additional explanation of this 
study after my participation is completed.
Please mark an “X” in the space provided below to acknowledge that you are at least 
18 years of age, and have read and understood the statements above. Also, by marking 
the space below you have given your consent to participate voluntarily in this study. 
Please mark here____________ Date__________________
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Debriefing Statement
We thank you for your willingness to participate in this survey. The study that you 
have just completed was designed to investigate the beliefs of teachers and probation 
officers in regards to critical risk factors that can influence criminal behavior among 
youth. Specifically, this study will help us to identify the most critical risk factors that 
affect youth in the San Bernardino County. Furthermore, the results of this study may 
offer an understanding of how youth are perceived by both teachers and probation 
officers that may be used to enhance professional interventions among youth.
You may obtain the results of this study at the end of Spring Quarter 2005 from Dr. 
Janet Chang in the Department of Social Work located in the Social and Behavioral 
Sciences Building, SB 413 or at (909) 880-5184. If you would like more information 
about the study prior to its completion you may contact Dr. Janet Chang at any time at 
the number shown above.
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DEMOGRAPHICS
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Demographics
Please answer the following questions about yourself, (circle one)
1. Gender: Male Female
2. Age: 21-25 26-30 31-35 36-40 41-45 46-50 51-55 56-60 61or
over
3. Ethnicity: African American Asian Caucasian Hispanic/Latino
Native American Other
4. Marital Status: single married divorced
5. How many children do you have? 1 2 3 4 5 6 >6
6. How many youth (11-17) presently reside in your home? 1 2 3 4 5 6 >6
7. Occupation: Teacher Probation Officer
8. Years of Experience in the above profession:_________
9. Highest Level of Education Completed: HighSchool 2yrs. College
2yrs. of College or more B.A. MA PH D
10. Predominant ethnicity of youth at place of employment?
11. Second dominant ethnicity of youth at place of
employment?_______________
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